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 INTRODUCTION
Purpose of This Preparation Guide
This preparation guide is designed to help familiarize candidates with the content and
format of a test for the New York State Teacher Certification Examinations (NYSTCE®)
program. Education faculty and administrators at teacher preparation institutions may also
find the information in this guide useful as they discuss the test with candidates.
The knowledge and skills assessed by the test are acquired throughout the academic career
of a candidate. A primary means of preparing for the test is the collegiate preparation of the
candidate.
This preparation guide illustrates some of the types of questions that appear on a test;
however, the set of sample questions provided in this preparation guide does not
necessarily define the content or difficulty of an entire actual test. All test components
(e.g., directions, question content and formats) may differ from those presented here.
The NYSTCE program is subject to change at the sole discretion of the New York State
Education Department.

Organization of This Preparation Guide
Contained in the beginning sections of this preparation guide are general information about
the NYSTCE program and how the tests were developed, a description of the organization
of test content, and strategies for taking the test.
Following these general information sections, specific information about the test described
in this guide is presented. The test objectives appear on the pages following the test-specific
overview. The objectives define the content of the test.
Next, information about the multiple-choice section of the test and each of the five
constructed-response assignments is presented, including sample directions for each.
Sample multiple-choice questions are presented, with the correct responses indicated and
explanations of why the responses are correct. Sample constructed-response assignments
are also presented, including a description of the task and a strong response for each
assignment.

For Further Information
If you have questions after reading this preparation guide, you may wish to consult the
NYSTCE Registration Bulletin. You can view or print the registration bulletin online at
www.nystce.nesinc.com.
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 GENERAL INFORMATION ABOUT THE NYSTCE
How Were the NYSTCE Tests Developed?
The New York State Teacher Certification Examinations are criterion referenced and
objective based. A criterion-referenced test is designed to measure a candidate's knowledge
and skills in relation to an established standard rather than in relation to the performance of
other candidates. The explicit purpose of these tests is to help identify for certification those
candidates who have demonstrated the appropriate level of knowledge and skills that are
important for performing the responsibilities of a teacher in New York State public schools.
Each test is designed to measure areas of knowledge called subareas. Within each subarea,
statements of important knowledge and skills, called objectives, define the content of the
test. The test objectives were developed for the New York State Teacher Certification
Examinations in conjunction with committees of New York State educators.
Test questions matched to the objectives were developed using, in part, textbooks; New
York State learning standards and curriculum guides; teacher education curricula; and
certification standards. The test questions were developed in consultation with committees
of New York State teachers, teacher educators, and other content and assessment specialists.
An individual's performance on a test is evaluated against an established standard. The
passing score for each test is established by the New York State Commissioner of Education
based on the professional judgments and recommendations of New York State teachers.
Examinees who do not pass a test may retake it at any of the subsequently scheduled test
administrations.
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Organization of Content
The content covered by each test is organized into subareas. These subareas define the
major content domains of the test.
Subareas typically consist of several objectives. Objectives provide specific information
about the knowledge and skills that are assessed by the test.
Each objective is elaborated on by focus statements. The focus statements provide
examples of the range, type, and level of content that may appear on the tests.
Test questions are designed to measure specific test objectives. The number of objectives
within a given subarea generally determines the number of questions that will address the
content of that subarea on the test. In other words, the subareas that consist of more
objectives will receive more emphasis on the test and contribute more to a candidate's test
score than the subareas that consist of fewer objectives.
The following example, taken from the field of Social Studies, illustrates the relationship of
test questions to subareas, objectives, and focus statements.

SOCIAL STUDIES (05)
SUBAREA I—HISTORY
0003 Understand the major political, social, economic, scientific, and cultural
developments and turning points that shaped the course of world history from 1500
through 1850.
analyzing the roles, contributions, and diverse perspectives of individuals and
groups involved in independence struggles in Latin America
Which of the following was an important
goal of nineteenth-century Latin American
liberals?
A. establishing governments based on the
separation of church and state
B. reducing the influence of competitive
individualism in social and economic life
C. creating strong centralized governments
D. making plantation agriculture the
foundation of economic development
Each multiple-choice question is designed to measure one of the test
objectives.
The focus statements provide examples of the range, type, and level of content
that may appear on the test for questions measuring the objective.
The objectives define the knowledge and skills that New York State teachers and teacher
educators have determined to be important for teachers to possess.
The field is divided into major content subareas. The number of objectives in each subarea may
vary, depending on the breadth of content contained within it.
This is the name and field number of the test.
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 TEST-TAKING STRATEGIES
Be On Time.
Arrive at the test center on time so that you are rested and ready to begin the test when
instructed to do so.

Follow Directions.
At the beginning of the test session and throughout the test, follow all directions carefully.
This includes the oral directions that will be read by the test administrators and any written
directions in the test booklet. The test booklet will contain general directions for the test as a
whole and specific directions for individual test questions or groups of test questions. If
you do not understand something about the directions, do not hesitate to raise your hand
and ask your test administrator.

Pace Yourself.
The test schedule is designed to allow sufficient time for completion of the test. Each test
session is four hours in length. You will be required to return your materials at the end of
the four-hour session.
Do not spend a lot of time with a test question that you cannot answer promptly; skip that
question and move on. If you skip a multiple-choice test question, be sure to skip the
corresponding row of answer choices on your answer document. Mark the question in your
test booklet so that you can return to it later, but be careful to appropriately record on the
answer document the answers to the remaining questions.
You may find that you need less time than the four hours allotted in a test session, but you
should be prepared to stay for the entire time period. Do not make any other commitments
for this time period that may cause you to rush through the test.

Read Carefully.
Read the directions and the questions carefully. For multiple-choice test questions, read all
response options. Remember that multiple-choice test questions call for the "best answer";
do not choose the first answer that seems reasonable. Read and evaluate all choices to find
the best answer. Read the questions closely so that you understand what they ask. For
example, it would be a waste of time to perform a long computation when the question calls
for an approximation.
Read the test questions, but don't read into them. The questions are designed to be
straightforward, not tricky.

4

Mark Answers Carefully.
Your answers for all multiple-choice questions will be scored electronically; therefore, the
answer you select must be clearly marked and the only answer marked. If you change your
mind about an answer, erase the old answer completely. Do not make any stray marks on
the answer document; these may be misinterpreted by the scoring machine.
IF YOU SKIP A MULTIPLE-CHOICE QUESTION, BE SURE TO SKIP THE CORRESPONDING ROW OF ANSWER CHOICES ON YOUR ANSWER DOCUMENT.
You may use any available space in the test booklet for notes, but your answers and your
written responses must be clearly marked on your answer document. ONLY ANSWERS
AND WRITTEN RESPONSES THAT APPEAR ON YOUR ANSWER DOCUMENT WILL
BE SCORED. Answers and written responses in your test booklet will not be scored. For
the oral expression assignments, you will be scored only on the responses that you provide
on the audiotape after you are instructed to begin speaking.

Guessing
As you read through the response options for multiple-choice questions, try to find the best
answer. If you cannot quickly find the best answer, try to eliminate as many of the other
options as possible. Then guess among the remaining answer choices. Your score on the
test is based on the number of test questions that you have answered correctly. There is no
penalty for incorrect answers; therefore, it is better to guess than not to respond at all.

Passages or Other Presented Materials
Some test questions are based on passages or other presented materials (e.g., graphs, charts).
You may wish to employ some of the following strategies while you are completing these
test questions.
One strategy is to read the passage or other presented material thoroughly and carefully
and then answer each question, referring to the passage or presented material only as
needed. Another strategy is to read the questions first, gaining an idea of what is sought in
them, and then read the passage or presented material with the questions in mind. Yet
another strategy is to review the passage or presented material to gain an overview of its
content, and then answer each question by referring back to the passage or presented
material for the specific answer. Any of these strategies may be appropriate for you. You
should not answer the questions on the basis of your own opinions but rather on the basis of
the information in the passage or presented material.

Check Accuracy.
Use any remaining time at the end of the test session to check the accuracy of your work.
Go back to the test questions that gave you difficulty and verify your work on them. Check
the answer document, too. For multiple-choice questions, be sure that you have marked
your answers accurately and have completely erased changed answers. For written
responses, be sure that you have written each response on the appropriate page(s) of the
answer document.

5

 ABOUT THE BILINGUAL EDUCATION
ASSESSMENT—LANGUAGES OTHER THAN
SPANISH
The purpose of the Bilingual Education Assessment—Languages Other than Spanish is to
assess knowledge and skills in the following seven subareas:
Subarea I.

Foundations of Bilingual Education

Subarea II.

Listening Comprehension in English

Subarea III.

Listening Comprehension in the Target Language

Subarea IV.

Reading Comprehension in the Target Language

Subarea V.

Written Expression in the Target Language

Subarea VI.

Oral Expression in English

Subarea VII.

Oral Expression in the Target Language

The test objectives presented on the following pages define the content that may be assessed
by the Bilingual Education Assessment—Languages Other than Spanish. Each test objective
is followed by focus statements that provide examples of the range, type, and level of
content that may appear on the test for questions measuring that objective.
This test consists of seven sections: (1) an English-language listening comprehension section
with multiple-choice questions, (2) a target-language listening comprehension section with a
writing assignment, (3) a foundations of bilingual education section with multiple-choice
questions, (4) a target-language reading comprehension section with a writing assignment,
(5) a target-language written expression assignment, (6) a target-language oral expression
assignment, and (7) an English-language oral expression assignment. The oral expression
assignments are contained in a separate test booklet and may be administered in a separate
room. The figure below illustrates the approximate percentage of the test corresponding to
each subarea.

The section that follows the test objectives presents sample test questions for you to review
as part of your preparation for the test. To demonstrate how each objective may be
assessed, each sample question is accompanied by the objective that it measures. For each
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multiple-choice question, the correct response and an explanation of why the response is
correct follow the question. For each of the five constructed-response assignments, a
description of the assignment and the expected response is provided.
The sample target-language constructed-response assignments are provided in English;
however, the assignments on the actual test will be in the target language. Sample
assignments in target languages are available in the Bilingual Education Assessment
Preparation Guide Supplements. You can view or print the supplements online at
www.nystce.nesinc.com.
The sample questions are designed to illustrate the nature of the test questions; they should
not be used as a diagnostic tool to determine your individual strengths and weaknesses.
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 BILINGUAL EDUCATION ASSESSMENT—
LANGUAGES OTHER THAN SPANISH
OBJECTIVES
Foundations of Bilingual Education
Listening Comprehension in English
Listening Comprehension in the Target Language
Reading Comprehension in the Target Language
Written Expression in the Target Language
Oral Expression in English
Oral Expression in the Target Language

The New York State bilingual educator has the knowledge and skills necessary to teach
effectively in English and the target language of instruction in New York State public schools.
The bilingual teacher understands the foundations of bilingual education, including the
processes of first- and second-language acquisition and learning, models/methodologies
of bilingual education, and the legal requirements and professional expectations related to
bilingual education. The bilingual teacher understands that language reflects a body of shared
values and assumptions that constitutes a distinctive culture. Finally, the bilingual teacher is
proficient in the target language and in English, using both languages to interpret a variety of
spoken messages and written texts and to communicate effectively in speech and in writing.
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SUBAREA I—FOUNDATIONS OF BILINGUAL EDUCATION
0001

Understand the foundations of bilingual education and current requirements and
expectations associated with teaching students in bilingual education programs in
New York.
For example:

0002

•

demonstrating knowledge of the philosophical, theoretical, and research bases
for bilingual education; the roles of bilingual teachers; and the expectations of
students, families, schools, and communities

•

analyzing the historical background of bilingual education in the United States
(e.g., historical, demographic, and political contexts that have influenced and
shaped the development of bilingual education; federal legislation and court cases
that have affected bilingual education and bilingual education programs)

•

demonstrating knowledge of the characteristics, goals, benefits, and limitations of
various types of bilingual education models/programs (e.g., submersion, duallanguage/two-way bilingual, structured immersion, transitional, developmental,
maintenance, early-exit, late-exit); research findings of the effectiveness of
various models of bilingual education; and features that distinguish additive vs.
subtractive bilingual education programs

•

identifying current requirements, laws, and guidelines related to bilingual
education programs (e.g., the New York State Learning Standards for students
in native-language and English language arts, ESL, and other content areas;
requirements for bilingual education program entry and exit; No Child Left Behind
Act, Title III; CR Part 154)

•

demonstrating an understanding of effective methods for providing school staff,
parents or guardians, and community members with information related to
bilingual education programs (e.g., the rationale for bilingual education programs,
aspects and benefits of bilingualism)

Understand theories, stages, concepts, and processes of first- and second-language
acquisition and learning.
For example:
•

demonstrating knowledge of theories/models of first- and second-language
acquisition (e.g., behaviorist, cognitive, interactionist) and milestones/
characteristics associated with various stages of first- and second-language
acquisition (e.g., pre-production stage, early production stage, speech
emergence stage, intermediate fluency stage)

•

demonstrating knowledge of concepts related to second-language acquisition
and learning (e.g., interlanguage, comprehensible input, interference, meaningful
contexts for communication, fossilization, immersion) and recognizing cognitive
effects of different types of bilingualism (e.g., threshold level of bilingual
proficiency)

•

demonstrating an understanding of language and literacy development as an
integrated process (e.g., the oral foundations of reading, the reading/writing
connection), the interrelatedness and interdependence of first- and secondlanguage acquisition, and concepts and processes related to the transfer of
language and literacy skills from the first language to a second language
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0003

Understand cognitive, affective, and social factors that affect second-language
acquisition and learning.
For example:

0004

•

recognizing cognitive processes (e.g., memorization, categorization,
generalization, self-monitoring) involved in synthesizing and internalizing
language rules for second-language acquisition, the roles of problem solving
and adaptive behaviors in language development, issues and concepts related to
a student's age (e.g., cognitive development, critical period, lateralization),
and the influence of cognitive styles and prior learning on second-language
acquisition

•

analyzing the influence of affective factors (e.g., motivation, attitudes, anxiety,
self-esteem, inhibition, family and peer attitudes) and personality factors
(e.g., individual learning style, emotional filters) on second-language acquisition
and learning

•

demonstrating knowledge of issues and concepts related to sociolinguistics
(e.g., language registers, dialects, code switching, Creole languages, features
of speech communities), concepts related to language contact (e.g., language
maintenance, language shift, language loss, language diffusion), and other social
factors affecting language acquisition (e.g., a student's academic background
and home/school/community environment; status of a student's home language
and dialect)

Understand issues and concepts related to culture and cultural diversity, and the
influence of culture on language learning.
For example:
•

demonstrating knowledge of terms, definitions, and concepts associated
with culture and cultural diversity (e.g., cultural relativism, transmission, and
universalism; cross-cultural interactions; intragroup vs. intergroup similarities
and differences) and an understanding of the benefits of multilingualism and
multiculturalism in a global society

•

demonstrating an understanding of the characteristics of various processes of
cultural contact (e.g., assimilation, accommodation, acculturation, biculturalism,
multiculturalism) and the role these processes play in various models of bilingual
education (e.g., by promoting additive or subtractive bilingualism/biculturalism)

•

recognizing the influence of culture on learning style and perceptions of space,
distance, and time; cultural differences in nonverbal communication and
discourse structures (e.g., greetings, conversation, jokes); characteristics and
effects of culture shock; and ways these and other sociocultural factors may
affect second-language acquisition and may facilitate or impede cross-cultural
communication

•

analyzing issues and practices related to the provision of culturally responsive
instruction in the bilingual classroom (e.g., respecting the home language/dialect,
using students' first language and culture to promote language and literacy
development and content-area learning) and recognizing factors that promote
biliteracy
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0005

Understand issues, concepts, and methods related to language development, contentarea learning, and language assessment in the bilingual education classroom.
For example:
•

demonstrating knowledge of the theoretical bases for and characteristics, benefits,
and limitations of various methods or techniques used to promote students' firstand second-language (ESL) development (e.g., Natural Approach, Communicative
Approach, Total Physical Response, constructivist approaches, content-based
approaches, thematic approaches)

•

demonstrating knowledge of issues and concepts related to the integration of
language development and content-area learning in the bilingual classroom
(e.g., basic interpersonal communication skills vs. cognitive-academic language
proficiency, development of cognitive-academic language in the native language
and English, native language use, English language use, language modification
without simplification, cultural/multicultural perspectives)

•

identifying features of methods and strategies used to promote bilingual students'
literacy development in the native language and in English (e.g., language
experience approach; strategies for developing students' phonemic awareness
skills, decoding skills, and comprehension strategies; whole language approach)

•

identifying features of methods, strategies, and materials used to promote
bilingual students' language development and content-area learning in the
native language and English (e.g., preview-review; scaffolding; contextualization; language modification; paraphrase and repetition; use of media, realia,
manipulatives, graphic organizers, and other modalities; appropriate questioning
techniques for English language learners; use of an additive cultural approach;
other ESL methodologies)

•

demonstrating an understanding of issues surrounding late-entry students and
students with interrupted or non-equivalent formal schooling and how to modify
the curriculum for these students to maximize the learning experience

•

demonstrating knowledge of issues and concepts related to language
assessment (e.g., procedures related to initial identification, assessment,
placement, and eventual redesignation/reclassification of bilingual students;
levels of and interrelationships among a student's language proficiency, literacy
development, and academic development in the native language and English;
consideration of bias issues)
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SUBAREA II—LISTENING COMPREHENSION IN ENGLISH
0006

Demonstrate literal comprehension of oral messages in English.
For example:

0007

•

identifying the main idea or recalling details in a variety of listening situations
(e.g., dialogue, monologue, school announcement)

•

identifying the sequence of steps described in a set of oral directions

•

choosing an appropriate response to a question or comment likely to be
encountered in a social or professional situation

Infer meaning from oral communications in English.
For example:

0008

•

interpreting a commonly used idiomatic expression in context

•

paraphrasing an oral message

•

drawing conclusions from stated facts

•

determining the intent of an oral message

Apply skills of critical analysis to oral communications in English.
For example:
•

characterizing the tone, mood, or point of view of one or more speakers

•

analyzing the social context of a spoken exchange (e.g., a meeting of school
staff) or the relationship between speakers

•

assessing the sufficiency of information in an oral message

SUBAREA III—LISTENING COMPREHENSION IN THE TARGET LANGUAGE
0009

Demonstrate literal comprehension of oral messages in the target language.
For example:

0010

•

identifying the main idea or recalling details in a variety of listening situations
(e.g., dialogue, monologue, school announcement)

•

identifying the sequence of steps described in a set of oral directions

•

choosing an appropriate response to a question or comment likely to be
encountered in a social or professional situation

Infer meaning from oral communications in the target language.
For example:
•

interpreting a commonly used idiomatic expression in context

•

paraphrasing an oral message

•

drawing conclusions from stated facts

•

determining the intent of an oral message
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0011

Apply skills of critical analysis to oral communications in the target language.
For example:
•

characterizing the tone, mood, or point of view of one or more speakers

•

analyzing the social context of a spoken exchange (e.g., a meeting of school
staff) or the relationship between speakers

•

assessing the sufficiency of information in an oral message

SUBAREA IV—READING COMPREHENSION IN THE TARGET LANGUAGE
0012

Understand the literal content of a variety of materials written in the target language.
For example:

0013

•

determining the stated main idea or an accurate summary of a letter from a
parent

•

following directions required to complete a questionnaire or application form

•

establishing the sequence of events from a newspaper account

•

determining the meaning of selected vocabulary embedded in text

Apply skills of inference and interpretation to a variety of materials written in the
target language.
For example:

0014

•

discerning implied cause-and-effect relationships in a passage from text

•

inferring a writer's assumptions, purpose, or point of view in an editorial

•

drawing conclusions or making generalizations based on stated facts or
rhetorical devices

•

utilizing information presented in a passage to predict outcomes

Apply skills of critical analysis to a variety of materials written in the target language.
For example:
•

characterizing the tone, mood, or point of view in a passage

•

interpreting figurative language (e.g., metaphors, similes) in a literary passage

•

interpreting an analogy

•

analyzing two conflicting points of view on a given issue
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SUBAREA V—WRITTEN EXPRESSION IN THE TARGET LANGUAGE
0015

Write a well-organized passage of moderate length (appropriate to the language)
that is syntactically correct and appropriate in style and diction for a given audience,
purpose, and occasion and that communicates a message effectively.
For example:
•

writing a letter to parents or guardians explaining an important goal of bilingual
education

•

writing an account to a prospective employer describing the reasoning behind a
professional or educational decision

•

writing a letter of thanks to a volunteer from the target language community who
has made a presentation to a class

SUBAREA VI—ORAL EXPRESSION IN ENGLISH
0016

In response to a prompt, construct connected oral discourse in English that
communicates a message effectively and demonstrates a command of vocabulary and
syntax appropriate to an educational setting.
For example:
•

narrating an event

•

discussing advantages and disadvantages of an idea or proposed course of
action (e.g., a change in the school schedule or curriculum)

•

responding to a hypothetical situation (e.g., a parent's need for help in
communicating with the school administration) by describing events or
circumstances or proposing a solution to a problem

SUBAREA VII—ORAL EXPRESSION IN THE TARGET LANGUAGE
0017

In response to a prompt, construct connected oral discourse in the target language
that communicates a message effectively and that demonstrates a command of
vocabulary and syntax appropriate to an educational setting.
For example:
•

narrating an event

•

discussing advantages and disadvantages of an idea or proposed course of
action (e.g., deciding whether to pursue postgraduate education)

•

responding to a hypothetical situation (e.g., a student's becoming ill during the
school day) by describing events or circumstances or by proposing a solution to
a problem
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 OVERVIEW OF PREPARATION GUIDE
On the following pages are:


Sample test directions for the multiple-choice questions and constructed-response
assignments



Sample multiple-choice questions, correct responses, and explanations of why the
responses are correct



Sample constructed-response assignments, accompanied by descriptions of the tasks
and expected responses



Performance characteristics and scoring scale for each constructed-response
assignment

On the actual test, candidates will be given different multiple-choice questions and
constructed-response assignments from those provided as samples in this preparation
guide.
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 SAMPLE GENERAL TEST DIRECTIONS
TEST DIRECTIONS
This test consists of seven sections: (1) an English-language listening comprehension section with
multiple-choice questions, (2) a target-language listening comprehension section with a writing
assignment, (3) a foundations of bilingual education section with multiple-choice questions,
(4) a target-language reading comprehension section with a writing assignment, (5) a target-language
written expression assignment, (6) a target-language oral expression assignment, and (7) an Englishlanguage oral expression assignment. The first five sections will be administered in this room. The
oral expression assignments (Sections Six and Seven) are contained in a separate test booklet and
may be administered in a separate room.
Sections One and Three of this test consist of multiple-choice questions with four answer choices.
Read each question carefully and choose the ONE best answer. Record your answer on the answer
document in the space that corresponds to the question number. Completely fill in the space that has
the same letter as the answer you have chosen. Use only a No. 2 lead pencil.
Sample Question:

1.

What is the capital of New York?
A.
B.
C.
D.

Buffalo
New York City
Albany
Rochester

The correct answer to this question is C. You would indicate that on the answer document as
follows:
1.
You should answer all questions. Even if you are unsure of an answer, it is better to guess than not to
answer a question at all. You may use the margins of the test booklet for scratch paper, but you will
be scored only on the responses on your answer document.
Sections Two, Four, Five, Six, and Seven of this test consist of written and oral expression
assignments.
FOR TEST SECURITY REASONS, YOU MAY NOT TAKE NOTES OR REMOVE ANY OF THE
TEST MATERIALS FROM THE ROOM. Your test materials must be returned to a test
administrator when you finish the test.
If you have any questions, please ask them now before you begin the test.

STOP

DO NOT GO ON UNTIL YOU ARE TOLD TO DO SO.
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 LISTENING COMPREHENSION IN ENGLISH
Sample Test Directions for the
Listening Comprehension in English Questions
DIRECTIONS FOR SECTION ONE
LISTENING COMPREHENSION IN ENGLISH

Section One of this test consists of multiple-choice questions that involve listening to Englishlanguage excerpts on audiotape. Each listening excerpt will begin with directions that will tell you
what to listen for. The directions will be read aloud on the tape. They are also printed in your test
booklet. Listen carefully to the tape and follow along in your test booklet. Ample time is provided
between questions for your response. Record your answers on page 2 of the answer document under
"Section One." Unless otherwise indicated, each listening excerpt will be read twice.
The tape cannot be stopped nor can any section be replayed. Therefore, listen carefully. If you have
any questions or if you cannot hear this tape clearly, please raise your hand now.
Turn the page and continue with Section One.
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Sample Listening Comprehension in English Questions,
Correct Responses, and Explanations
SUBAREA II: LISTENING COMPREHENSION IN ENGLISH

Objective 0006
Demonstrate literal comprehension of oral messages in English.

(You will hear and read in the test booklet:)
1.

Listen carefully to the following remarks from a principal to a teacher.
(You will hear:)
Congratulations, Mr. Davis, I have some great news. I just got word that one of your students has won
an essay contest sponsored by the local fire department. There's a cash prize and the fire chief is going
to arrange to have the essay printed in the paper. Can you call the student's parents and let them know?
Now answer the question.
(You will read in the test booklet:)
Which of the following is the principal
asking the teacher to do?
A.

Telephone the student's parents to
let them know that their child has
won a prize.

B.

Call the student into his room
to inform him about a contest
sponsored by the fire department.

C.

Telephone the fire chief to find out
more about an essay competition for
students.

D.

Ask the student's parents if they are
willing to have their child's essay
appear in the local paper.

Correct Response: A. The principal is asking the teacher to telephone the student's parents
with the good news that their child has won an essay contest.
(Note: Taped excerpts for listening questions will vary in length.)
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Objective 0007
Infer meaning from oral communications in English.

(You will hear and read in the test booklet:)
2.

Listen carefully to the following request from a teacher to a colleague.
(You will hear:)
Could you give me a hand, Martin? Today is the field trip to the museum, and everybody in the
class has returned a permission slip except Ray. Could you give his home a ring and see if
anyone can come in and sign a slip? He wants to go, but we can't take him without written
permission.
Now answer the question.
(You will read in the test booklet:)
Which of the following will Martin
probably do next?
A.

Speak to Ray and explain why it is
impossible for him to participate in
the field trip.

B.

Telephone Ray's home and ask if
someone could come to the school
and sign a permission slip.

C.

Explain the situation to Ray and
ask him to go home and get the
permission slip.

D.

Send a letter home with Ray
describing the school's policy on
field trips and permission slips.

Correct Response: B. Martin will probably do what he is being asked to do: call the home of a
student whose class is about to go on a field trip, in order to see if a member of the household
can come to the school to sign the required permission slip for the student.

 19 

Objective 0008
Apply skills of critical analysis to oral communications in English.

(You will hear and read in the test booklet:)
3.

Listen carefully to the following brief passage to determine its social context.
(You will hear:)
Before we get down to specifics, let me just thank you for what you've accomplished so far this
year. You've done a great job with the kids and worked very effectively with your team.
Now answer the question.
(You will read in the test booklet:)
Which of the following is most likely the
social context of these remarks?
A.

A teacher is speaking to another
teacher during an informal
luncheon.

B.

A principal is speaking to a teacher
during a performance evaluation.

C.

A student is speaking to a teacher at
the end of a school year.

D.

A parent is speaking to a teacher
during a parent–teacher conference.

Correct Response: B. The remarks, "Before we get down to specifics," appear to be a
preface to an extended discussion such as would take place during a performance evaluation.
Furthermore, the speaker's expression of appreciation, "let me just thank you for what you've
accomplished . . . ," suggests that the listener is in a subordinate role and is contributing to an
effort overseen by the speaker. Of the answer choices, B is most consistent with the tone and
the literal meaning of the speaker's remarks.
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 LISTENING COMPREHENSION IN THE
TARGET LANGUAGE
Sample Test Directions for the Listening Comprehension in the Target
Language Assignment
DIRECTIONS FOR SECTION TWO
LISTENING COMPREHENSION IN THE TARGET LANGUAGE

Section Two of this test consists of a listening comprehension exercise that involves listening to a
brief passage in the target language on audiotape and then responding in writing to an assignment
presented in your test booklet. The exercise will begin with directions that will be read aloud on the
tape. They are also printed in your test booklet. Listen carefully to the tape and follow along in your
test booklet. The passage will be read twice. Your response may be written in either the target
language or English. Write your response on page 3 of the answer document under "Section Two."
Your score will be based solely on the response you write on page 3 of the answer document.
Your response to the assignment will be evaluated on the basis of the following criteria. Please take
the next 30 seconds to familiarize yourself with these criteria.
•

LISTENING COMPREHENSION: accuracy and completeness in comprehending spoken
language

•

LISTENING INFERENCE: demonstrated ability to infer information accurately from spoken
language, including subtleties such as tone

Turn the page and continue with Section Two.
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Sample Listening Comprehension in the Target Language Assignment
SUBAREA III: LISTENING COMPREHENSION IN THE TARGET LANGUAGE

The sample assignment presented below is in English; however, the assignment on the actual
test will be in the target language.
For this section of the test, you will listen twice to a taped sample of speech in the target
language and respond in writing to an assignment presented in your test booklet. The taped
speech may be an extended public announcement, an excerpt from a conversation, or some
other example of speech encountered in a realistic context. The assignment will require you to
do one or more of the following tasks:
•

summarize an explicit message,

•

draw one or more inferences (e.g., the relationship among the speakers in a dialogue, the
setting in which a message is communicated), or

•

recall one or more details.

An excellent response will demonstrate a thorough understanding of both stated and implied
content, including, where appropriate, such subtleties as the tone used by one or more
speakers. Because this exercise is designed to test your listening skills and not your writing
ability, you may write your response in either the target language or English. You may wish to
use the language that is more familiar to you.

(You will hear and read in the test booklet in English:)
4.

The following question is a listening comprehension exercise. You will hear in the target
language a dialogue between a student and a teacher. After you have heard the dialogue
twice, you will respond in writing to the assignment on page 3 of your answer document.
It may be written in either the target language or English. Before you hear the dialogue,
you will be given 30 seconds to study the assignment. Begin studying the assignment now.
(You will read in the test booklet in the target language:)
Write a paragraph in which you:
•

summarize the student's problem and the events that led to it,

•

explain what the teacher recommends doing about it, and

•

describe what you think might happen next.
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(You will hear in English:)
Listen carefully to the following dialogue. After you have heard it twice, respond to the
assignment in your answer document.
(You will hear in the target language:)
STUDENT: I really need your help. I missed a big social studies test on Monday, and now
Miss Robinson wants to give me a failing mark.
TEACHER: Why did you miss the test? Were you sick?
STUDENT: That's just what Miss Robinson asked me, and when I told her I wasn't sick, she said
I had to take a failing mark. But she didn't give me time to tell the whole story.
TEACHER: What is the whole story?
STUDENT: My mother fell and couldn't move. I had to call and wait for an ambulance. It was
totally unexpected. I didn't mean to miss the test. I was ready for it. But Miss Robinson didn't
give me a chance to explain.
TEACHER: I'm sure Miss Robinson will be more helpful once she understands the situation. Do
you want me to go with you to talk to her? You'll probably have to get a note from home about
what happened, and then I'm certain we can work out what to do about the test.
STUDENT: Oh, thanks very much. That would be great!

 23 

Performance Characteristics for Listening Comprehension in the
Target Language Assignment
Candidate responses are scored holistically based on the extent to which the response reflects a
command of the skills included in the following performance characteristics.
LISTENING
COMPREHENSION

accuracy and completeness in comprehending spoken language

LISTENING
INFERENCE

demonstrated ability to infer information accurately from spoken language,
including subtleties such as tone

Scoring Scale for Listening Comprehension in the
Target Language Assignment
The four points of the scoring scale correspond to varying degrees of performance. The
following statements describe typical responses at each score point.
Score Point

Score Point Description

4

The candidate demonstrates thorough comprehension of literal content of a sample of
spoken language. The candidate accurately infers information implied in a sample of
spoken language, including correctly characterizing tone when tone is a factor in
comprehension.

3

The candidate demonstrates good overall comprehension of literal content of a
sample of spoken language, though some details may be misunderstood or missed.
The candidate shows some ability to infer information implied in a sample of spoken
language, though some subtleties may be misinterpreted or missed.

2

The candidate shows partial comprehension of a sample of spoken language,
discerning some main ideas but failing to understand other major ideas and details.
The candidate generally fails to infer information or discern tone in a sample of
spoken language.

1

The candidate fails to demonstrate understanding of major points in a sample of
spoken language, showing comprehension only of isolated words and phrases. The
candidate fails to infer information or discern tone in a sample of spoken language.
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 FOUNDATIONS OF BILINGUAL EDUCATION
Sample Test Directions for the
Foundations of Bilingual Education Questions
DIRECTIONS FOR SECTION THREE
FOUNDATIONS OF BILINGUAL EDUCATION

Each question in Section Three of this test is a multiple-choice question with four answer choices.
Read each question carefully and choose the ONE best answer. Record your answer on page 2 of the
answer document under "Section Three" in the space that corresponds to the question number.
Turn the page and continue with Section Three.
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Sample Foundations of Bilingual Education Questions,
Correct Responses, and Explanations
SUBAREA I: FOUNDATIONS OF BILINGUAL EDUCATION
Objective 0001
Understand the foundations of bilingual education and current requirements
and expectations associated with teaching students in bilingual education
programs in New York.

5.

In Lau v. Nichols (1974), the U.S.
Supreme Court paved the way for the
development of bilingual education
programs by ruling that:
A.

state education agencies are
responsible for identifying LimitedEnglish-Proficient students and
monitoring their progress.

B.

parents or guardians of LimitedEnglish-Proficient students are
entitled to a hearing to determine the
appropriate language of instruction
for their child.

C.

Limited-English-Proficient students
who are taught in English and
receive no assistance in learning
English are being denied an equal
education.

D.

teachers who work with LimitedEnglish-Proficient students must
receive training in issues relating to
second-language acquisition.

Correct Response: C. In the Lau v. Nichols decision, the U.S. Supreme Court ruled that
students who did not understand English could not participate meaningfully in nor benefit from
an educational program provided in English. Thus, these students were being denied equal
treatment by the schools, which was a violation of Title VI of the Civil Rights Act of 1964.
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Objective 0002
Understand theories, stages, concepts, and processes of first- and secondlanguage acquisition and learning.

6.

Which of the following statements
accurately describes how young children
learn to speak in complete sentences in
their first language?
A.

Children pass through several welldefined stages (e.g., a two-word
stage) but differ in their rates of
progress through these stages.

B.

Children learn first the sentence
structures that they hear most
frequently in their environment.

C.

Children begin using complex
sentence structures (e.g., negative
constructions) only after receiving
explicit guidance from adults.

D.

Children shift fairly suddenly from
uttering random strings of words to
uttering well-formed sentences.

Correct Response: A. Studies have shown that regardless of the type of input or guidance that
young children receive from their adult caregivers, children pass through a specific sequence of
stages while learning to speak in complete sentences in their first language—first, a one-word
stage, next, a two-word stage, then, a period during which they begin to elaborate their simple
language by including additional morphemes such as plural markers, verb endings, and small
words. While this basic sequence remains constant, the age at which a given child enters each
stage can vary widely.
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Objective 0003
Understand cognitive, affective, and social factors that affect second-language
acquisition and learning.

7.

An individual who began learning his or
her second language after the age of
twelve is likely to retain a noticeable
accent in the second language. This
phenomenon is an example of which
of the following linguistic concepts?
A.

pragmatic constraints

B.

universal grammar

C.

code switching

D.

critical period

Correct Response: D. The critical period hypothesis claims that there is a biological timetable
during which people can more easily acquire their first language and after which language
acquisition becomes more difficult. Studies have shown that a person who learns a second
language after the onset of puberty is not likely to develop native-like pronunciation. Thus,
some researchers hypothesize that a critical period also exists for acquiring native-like
pronunciation in a second language.
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Objective 0004
Understand issues and concepts related to culture and cultural diversity, and the
influence of culture on language learning.

8.

An elementary school has both a large
number of English-speaking children and
a large number of children for whom
Spanish is the primary language. Which
of the following is most likely to promote
additive bilingualism and biculturalism in
this school?
A.

an early-exit bilingual program for
the Spanish-speaking students,
supplemented by foreign language
instruction for the English-speaking
students

B.

separate English-only and Spanishonly academic programs for the two
groups, with an emphasis on social
interaction during unstructured
school time and after school

C.

a two-way bilingual education
program that emphasizes family
involvement and draws on
knowledge present in students' home
communities

D.

a structured English immersion
program that focuses on rapid
acquisition of academic language
skills for all students

Correct Response: C. Additive bilingualism is the outcome achieved when an individual
learns a second language in addition to the first language. Thus, a two-way bilingual program
promoting bilingualism, biculturalism, and biliteracy for both the language-minority and
language-majority students would be the most effective approach in this situation. Because the
promotion of biculturalism is an important goal, the involvement of students' families is a critical
component of two-way programs.
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Objective 0005
Understand issues, concepts, and methods related to language development,
content-area learning, and language assessment in the bilingual education
classroom.

9.

A third-grade Limited-English-Proficient
student who has lived in the United States
for about two years readily interacts in
English with other students and with the
teacher, demonstrating little accent and
good oral fluency. However, the student
rarely contributes to class discussions in
English, and displays poor comprehension
of English texts that are read aloud.
Which of the following is the most likely
explanation of this pattern of
performance?
A.

The student does not recognize that
a speaker's language register varies
based on the speaker's audience,
setting, and communicative purpose.

B.

The student's fluency in and
comprehension of English are
influenced by anxiety, selfconfidence, and other emotional
factors.

C.

The student's limited content-area
knowledge prevents the student
from participating in activities that
focus on certain subjects.

D.

The student has mastered basic
interpersonal communication in
English but has yet to develop
cognitive-academic language
proficiency.

Correct Response: D. Researchers have found that it takes an average of two to three
years to develop basic interpersonal communication skills, while it generally takes five to seven
years to develop cognitive-academic language proficiency. Thus, a student who has been
learning English for only two years could easily demonstrate facility with everyday communication in English but lack the language skills necessary for performing well on academic tasks in
English.
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 READING COMPREHENSION IN THE
TARGET LANGUAGE
Sample Test Directions for the Reading Comprehension
in the Target Language Assignment
DIRECTIONS FOR SECTION FOUR
READING COMPREHENSION IN THE TARGET LANGUAGE

Section Four of this test consists of a reading comprehension exercise that involves reading a brief
passage in the target language and then responding in writing to an assignment presented after the
passage in your test booklet. Your response may be written in either the target language or English.
Write your response on page 5 of the answer document under "Section Four." Your score will be
based solely on the response you write on page 5 of the answer document.
Your response to the assignment will be evaluated on the basis of the following criteria:
•

LITERAL COMPREHENSION: accuracy and completeness in comprehending literal content
of written language

•

INFERENCE: demonstrated ability to infer information implied in a reading passage, including
subtleties such as tone

Turn the page and continue with Section Four.
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Sample Reading Comprehension in the Target Language Assignment
SUBAREA IV: READING COMPREHENSION IN THE TARGET
LANGUAGE

The sample assignment presented below is in English; however, the assignment on the actual
test will be in the target language.
For this section of the test, you will read a brief passage in the target language and respond in
writing to an assignment presented in the target language in your test booklet. The passage
may be drawn from a newspaper story, a magazine article, a travel guidebook, a literary work,
or some other text in the target language. The assignment will require you to do one or more of
the following tasks:
•

summarize information stated in the passage,

•

make an inference from the passage (e.g., the writer's implied attitude toward the subject,
the relationship between two or more fictional characters), or

•

recall one or more details from the passage.

An excellent response will demonstrate a thorough and accurate understanding of the elements
of the passage that the assignment requires you to discuss. Because this exercise is designed
to test your reading skills and not your writing ability, you may write your response in either the
target language or English. You may wish to use the language that is more familiar to you.
(You will read in the test booklet in English:)
10.

Read the story below, written by a student for a writing assignment on the theme, "The
Immigrant Experience"; then write your response on page 5 of the answer document in
either the target language or English.
(You will read in the test booklet in the target language:)
Once upon a time, a bird decided to fly farther and higher than the other birds in the flock. It
soared up into the clouds and out, far out, over the sea. The feeling of flight was beautiful. The
freedom was breathtaking. When at last its wings grew tired, the bird looked around and noticed
that it was alone and out of sight of land.
Frightened, the bird wheeled and headed for home, but before very long its wings gave out and it
came to rest on a large clump of seaweed floating on the wave tops. It was safe enough from
drowning, and the seaweed provided some food and cover, but the bird soon realized that it
would never be able to leave because it would be unable to get up enough land speed to take
flight. The bird sighed and settled in as comfortably as it could.
Eventually the bird learned to find fish and other food by dipping its head under the water. It
found water to drink by allowing rainwater to gather in hollows it dug in the clump of seaweed.
It found shelter from the winds by burrowing into the seaweed.

 32 

The bird tried to make the most of its new world by observing its sights and sounds, by
attempting to guess where the current would take it each day, by searching the skies for other
birds, by straining to be hopeful and curious about its situation instead of lonely and scared. It
even learned to speak a bit to the fishes and other creatures who lived in or on the sea, when it
could get them to stop and listen to it.
The bird spent a lot of time gazing backward over the vast expanse of sea toward its ancient
home. Life was good enough. There was enough food. It was safe enough. But the world the
bird was living in had not been made for it.
(You will read in the test booklet in the target language:)
Write a response in which you:
•

summarize the writer's main point,

•

describe the mood the writer creates in the essay, and

•

explain how the writer uses details to communicate that point and mood.
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Performance Characteristics for Reading Comprehension
in the Target Language Assignment
Candidate responses are scored holistically based on the extent to which the response reflects a
command of the skills included in the following performance characteristics.
LITERAL
COMPREHENSION

accuracy and completeness in comprehending literal content of written
language

INFERENCE

demonstrated ability to infer information implied in a reading passage,
including subtleties such as tone

Scoring Scale for Reading Comprehension
in the Target Language Assignment
The four points of the scoring scale correspond to varying degrees of performance. The
following statements describe typical responses at each score point.
Score Point

Score Point Description

4

The candidate demonstrates thorough understanding of the literal content of a
reading passage, including virtually all significant details. The candidate accurately
infers information implied in a reading passage, even if this is subtly conveyed in the
text.

3

The candidate demonstrates understanding of the main idea of a reading passage, but
misses some details. The candidate shows some ability to infer information from the
text, but may misinterpret some subtleties.

2

The candidate shows only partial understanding of the main idea of a reading
passage. The candidate generally fails to make inferences from written text.

1

The candidate fails to extract the main idea from a written passage, demonstrating
comprehension only of isolated words and phrases. The candidate fails to make
inferences from written text.
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 WRITTEN EXPRESSION IN THE
TARGET LANGUAGE
Sample Test Directions for the Written Expression
in the Target Language Assignment
DIRECTIONS FOR SECTION FIVE
WRITTEN EXPRESSION IN THE TARGET LANGUAGE

Section Five consists of a written expression assignment in the target language. The assignment
appears on the following page. A list of suggestions is provided to help direct your response to the
assignment. It is not necessary that you cover every point on the list, nor are you limited in your
response to those points indicated. You are, however, required to write about the general assignment
that you are given, and part of your score will be based on the degree to which you elaborate on the
assignment by addressing either the suggested points or points of your choosing.
You may use any blank space provided after the assignment to make notes, write an outline, or
otherwise prepare your response, but remember to record your final response on pages 7–8 of the
answer document under "Section Five." Your score will be based solely on the response you write
on pages 7–8 of the answer document. Your response must be written in the target language.
Your response to the assignment will be evaluated on the basis of the following criteria:
•
•
•
•
•
•

DEVELOPMENT: fullness of development of the topic
COMMUNICATION: effectiveness of communication, including sociocultural appropriateness
COHERENCE: coherence and flow of language
VOCABULARY: command of vocabulary and idiomatic expressions
SYNTAX: handling of syntax and grammatical structures
MECHANICS: accuracy of spelling or character formation, diacritical marks, and punctuation

Be sure to write about the assigned topic. Please write legibly. You may not use any reference
materials during the test. Remember to review what you have written and make any changes that you
think will improve your response.
Turn the page and continue with Section Five.
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Sample Written Expression in the Target Language Assignment
SUBAREA V: WRITTEN EXPRESSION IN THE TARGET LANGUAGE
Objective 0015
Write a well-organized passage of moderate length (appropriate to the language)
that is syntactically correct and appropriate in style and diction for a given audience,
purpose, and occasion and that communicates a message effectively.

For this section of the test, you will write in the target language a response to an assignment
presented in the target language. The assignment will contain a description of an imaginary
situation and ask you to carry out a writing task that arises from the situation: for example,
writing a letter to a friend narrating an experience described in the assignment. Your written
response to the assignment in the target language will be evaluated on the basis of six major
criteria:
•

fullness of development of the topic;

•

effectiveness of communication, including sociocultural appropriateness;

•

coherence and flow of language;

•

demonstrated command of vocabulary and idiomatic expressions;

•

accuracy in handling of syntax and grammatical structures; and

•

accuracy of spelling or character formation, diacritical marks, and punctuation.

An excellent response to the assignment will fully address the assigned topic and develop the
topic by extensive elaboration of specific points. The message will be clearly and effectively
communicated in a socioculturally appropriate manner. Ideas will be coherently presented and
the flow of language will be smooth and varied and organized into well-constructed sentences.
The vocabulary used will reflect a broad command of the target language, and appropriate
idiomatic expressions will be used. The excellent response will exhibit control of grammar,
avoiding errors in syntax that interrupt communication. The response will be accurate in
spelling or character formation and in the use of diacritical marks and punctuation.
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(You will read in the test booklet in English:)
11.

The following question is a written expression assignment in the target language. Write
your response on pages 7–8 of the answer document. Your response must be written in the
target language.
(You will read in the test booklet in the target language:)
Imagine that you are planning a class field trip for which your students will need permission from
home. Write a letter to the students' parents, guardians, or caregivers in the target language
explaining plans for the trip and asking for cooperation in ensuring that it goes smoothly. You
may wish to include, but are not limited to, the following topics:
•

where the students will go and why;

•

what they will do there;

•

any specific help needed from parents, guardians, and caregivers, such as signing permission
slips or making lunches for students to take on the trip;

•

the expected benefits of the field trip to the students.
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Performance Characteristics for the Written Expression
in the Target Language Assignment
The following characteristics guide the scoring of responses to the written expression
assignment.
DEVELOPMENT

fullness of development of the topic

COMMUNICATION

effectiveness of communication, including sociocultural appropriateness

COHERENCE

coherence and flow of language

VOCABULARY

command of vocabulary and idiomatic expressions

SYNTAX

handling of syntax and grammatical structures

MECHANICS

accuracy of spelling or character formation, diacritical marks, and
punctuation
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Scoring Scale for the Written Expression
in the Target Language Assignment
Scores will be assigned to each response to the written expression assignment according to the
following scoring scale.
Score Point

Score Point Description

4

The candidate fully addresses the assigned topic and develops the topic by extensive
elaboration of specific points. A message is clearly and effectively communicated in
a socioculturally appropriate manner. The candidate's ideas are coherently presented,
and the flow of language is smooth and varied in well-constructed sentences. The
vocabulary used reflects a broad command of the language and the use of appropriate
idiomatic expressions. There is control of grammar with only minor syntax errors
that do not interrupt communication. There is accuracy in spelling or character
formation and accuracy in the use of diacritical marks and punctuation.

3

The candidate adequately addresses the assigned topic, with some elaboration of
specific points. The message is generally clear, but command of sociocultural aspects
of the language may be uncertain. The candidate exhibits some awkwardness in
phrasing of ideas. The vocabulary used is appropriate but limited in expression and
word choice. There is good command of simple linguistic constructions and grammar
but uneven command of more complex constructions. The writer makes few errors in
spelling or character formation and few errors in the use of diacritical marks and
punctuation.

2

The candidate addresses the assigned topic in a very limited way, with minimal
elaboration. The candidate fails to communicate a fully understandable message. The
candidate's ideas are presented in a disconnected manner that makes comprehension
difficult. The vocabulary is very simple, lacking some key words and expressions.
The use of grammar and syntax is so elementary that either little information is
conveyed or, though the information may be advanced, its grammatical presentation
is seriously flawed. The candidate makes frequent errors in spelling or character
formation and punctuation.

1

The candidate ineffectively addresses the assigned topic, without elaborating any
points. The candidate makes only a few statements, which may be unconnected.
There is an inadequate command of vocabulary to communicate a complete message.
The errors made in the use of grammar, syntax, spelling, and punctuation are so
frequent that communication is generally very difficult to understand.
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 ORAL EXPRESSION IN THE TARGET LANGUAGE
AND IN ENGLISH
Sample Test Directions for the Oral Expression Assignments
DIRECTIONS FOR SECTIONS SIX AND SEVEN
ORAL EXPRESSION ASSIGNMENTS IN THE TARGET LANGUAGE AND IN ENGLISH

For Sections Six and Seven of this test, you will speak on tape in response to two assignments
presented in your test booklet. You must respond to the first assignment in the target language and
to the second assignment in English. You will be given ample time to read each assignment in your
test booklet and consider your response, then you will have two minutes to record your response to
each assignment. A list of suggestions is provided to help direct your response to each assignment. It
is not necessary that you address every point in the list, nor are you limited in each response to the
points mentioned. However, what you say must be relevant to the situations with which you are
presented, and part of your score will be based on the degree to which you elaborate on the topics
by addressing either the suggested points or points of your choosing.
You may NOT write in this test booklet. You will be scored only on the responses that you provide
on the tape after the announcer instructs you to begin speaking.
Your responses will be evaluated on the basis of the following criteria:
•
•
•
•
•
•

DEVELOPMENT: fullness of development of the topic
COHERENCE: clarity and coherence of the message
FLUENCY: fluency and ease of expression
VOCABULARY: command of vocabulary and idiomatic expressions
SYNTAX: handling of syntax and grammatical constructions
PRONUNCIATION: pronunciation and intonation

Once the tape has begun, it cannot be stopped, nor can you re-record a response.
When you have finished reading these directions, please look up. You will receive further
instructions from your test administrator.
Look up when you are ready to begin.

STOP

DO NOT GO ON UNTIL YOU ARE TOLD TO DO SO.
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Sample Oral Expression in the Target Language Assignment
SUBAREA VII: ORAL EXPRESSION IN THE TARGET LANGUAGE
Objective 0017
In response to a prompt, construct connected oral discourse in the target language
that communicates a message effectively and that demonstrates a command of
vocabulary and syntax appropriate to an educational setting.

For this section of the test, you will speak on tape in the target language in response to an
assignment that is presented in the target language in your test booklet and that contains a
description of an imaginary situation that requires oral communication: for example, resolving
a problem you encounter while traveling in an area where the target language is spoken. You
will read the assignment in your test booklet and have one minute to consider your response,
then you will have two minutes to speak. The oral response that you record on tape in the
target language will be evaluated on the basis of six major criteria:
•

fullness of development of the topic;

•

clarity and coherence of the message;

•

fluency and ease of expression;

•

demonstrated command of vocabulary and idiomatic expressions;

•

accuracy in handling of syntax and grammatical constructions; and

•

accuracy of pronunciation and intonation.

An excellent response to the assignment will address the assigned topic and develop the topic
by extensive elaboration of specific points. The response will be delivered in a consistently
clear manner. The speaker will speak fluently, using a variety of sentences. The speaker will
show mastery of a broad vocabulary, including appropriate use of idiomatic expressions. The
speaker will handle simple and complex linguistic constructions, avoiding errors that interfere
with communication. The speaker will exhibit good to excellent pronunciation and intonation.
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(You will hear and read in the test booklet in English:)
12.

Read the instructions below. You will have 1 minute to study these instructions. Then,
when you are told to do so, begin to respond in the target language. You may take up to
2 minutes to complete your response. You will be told when the 2 minutes are up. You may
begin studying the instructions now. You will be told when to begin speaking.
(You will read in the test booklet in the target language:)
Imagine that the physical education teacher in the middle school where you work asks you for
help in communicating in the target language with the family of one of your students. Your
colleague has discovered that the student is outstandingly good at a particular sport and would
like to invite the student to join an extracurricular sports team. During the season, the team
practices after school for two hours twice a week and plays several games against teams from
other local schools. The physical education teacher hopes that you will be able to obtain the
parents' permission for their child to join the team.
Speaking in the target language, make a telephone call in which you:
(1) introduce yourself and explain why you are calling, and
(2) describe the potential benefits to the child of participating in this activity.
Be sure to address both of the tasks described above. You may wish to include, but are not
limited to, the following topics:
•

the physical education teacher's assessment of the child's talent;

•

practical information about practices and games;

•

the social and athletic experiences the student is likely to have as a team member.
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Sample Oral Expression in English Assignment
SUBAREA VI: ORAL EXPRESSION IN ENGLISH
Objective 0016
In response to a prompt, construct connected oral discourse in English that
communicates a message effectively and demonstrates a command of vocabulary
and syntax appropriate to an educational setting.

For this section of the test, you will speak on tape in English in response to an assignment that
is presented in English in your test booklet and that contains a description of an imaginary
situation that requires oral communication: for example, resolving a problem you encounter
while traveling in an area where English is spoken. You will read the assignment in your test
booklet and have two minutes to consider your response, then you will have two minutes to
speak. The oral response that you record on tape in English will be evaluated on the basis of
six major criteria:
•

fullness of development of the topic;

•

clarity and coherence of the message;

•

fluency and ease of expression;

•

demonstrated command of vocabulary and idiomatic expressions;

•

accuracy in handling of syntax and grammatical constructions; and

•

accuracy of pronunciation and intonation.

An excellent response to the assignment will address the assigned topic and develop the topic
by extensive elaboration of specific points. The response will be delivered in a consistently
clear manner. The speaker will speak fluently, using a variety of sentences. The speaker will
show mastery of a broad vocabulary, including appropriate use of idiomatic expressions. The
speaker will handle simple and complex linguistic constructions, avoiding errors that interfere
with communication. The speaker will exhibit good to excellent pronunciation and intonation.
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(You will hear and read in the test booklet in English:)
13.

Read the instructions below. You will have 2 minutes to study these instructions. Then,
when you are told to do so, begin to respond in English. You may take up to 2 minutes
to complete your response. You will be told when the 2 minutes are up. You may begin
studying the instructions now. You will be told when to begin speaking.
(You will read in the test booklet in English:)
Imagine that you are being interviewed for a teaching position. You are asked to express a
preference for your placement.
Speaking in English, make a short presentation in which you:
(1) describe the type of school setting in which you would prefer to work, and
(2) explain why you feel this type of setting is particularly appropriate to your preparation,
interests, or strengths.
Be sure to address both of the tasks described above. You may wish to include, but are not
limited to, the following topics:
•

the particular grade level you would like to teach;

•

how you would like to use your knowledge or interests in your preferred school setting.
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Performance Characteristics for the Oral Expression Assignments
The following characteristics guide the scoring of responses to the oral expression assignments.
DEVELOPMENT

fullness of development of the topic

COHERENCE

clarity and coherence of the message

FLUENCY

fluency and ease of expression

VOCABULARY

command of vocabulary and idiomatic expressions

SYNTAX

handling of syntax and grammatical constructions

PRONUNCIATION

pronunciation and intonation
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Scoring Scale for the Oral Expression Assignments
Scores will be assigned to responses to the oral expression assignments according to the
following scoring scale.
Score

Score Point Description

4

The candidate fully addresses the assigned topic and develops the topic by extensive
elaboration of specific points. The candidate delivers a consistently clear message.
The candidate speaks fluently and uses a variety of sentences. The speaker displays
mastery of a broad vocabulary, including appropriate idiomatic expressions. The
speaker handles simple and complex linguistic constructions, making only minor
grammatical errors that do not interfere with communication. The speaker exhibits
good to excellent pronunciation and intonation.

3

The candidate adequately addresses the assigned topic, with some elaboration of a
few points. The candidate generally delivers a clear message. The candidate speaks
with some hesitation, using a limited variety of sentence structures. The speaker uses
appropriate but limited idiomatic expressions and vocabulary. The speaker shows
good command of simple linguistic constructions, with some errors in more complex
statements, and makes noticeable grammatical errors that cause minor interruptions
in intelligibility. There are minor mistakes in pronunciation and intonation that do
not interfere with communication.

2

The candidate addresses the assigned topic in a very limited way, with minimal
elaboration. The candidate delivers a message that is intermittently difficult to
understand. The candidate speaks with frequent hesitation, using simple and
repetitive sentence structures. The speaker uses very simple vocabulary, lacking
some key words and expressions. The speaker handles only simple linguistic
constructions, with uneven command, and makes frequent grammatical errors that
significantly impede comprehension. Pronunciation and intonation are sufficiently
faulty to make comprehension sometimes difficult.

1

The candidate inadequately addresses the assigned topic, without elaborating any
points. The candidate generally fails to communicate a clear message. The speaker
hesitates frequently, making speech sound fragmented and choppy. The speaker
exhibits inadequate command of vocabulary to communicate a complete message.
The speaker shows little command of basic elements of sentence structure, grammar,
and syntax. Frequent errors are made in pronunciation and intonation, making speech
generally very difficult to understand.
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